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In This Issue

Message from Larrilee
Dear Colleague, Message from Larrilee Jemiola
Welcome back to another school year! We hope your summer was restful. — Dr——
Al t hough the weather wasnodt al wa yNRC Calls ipBelsterdnt] Arescrdol Math t S €
people in the Hamptons for the summer months. Hokk ikl
Opportunities for Teachers:
As we told you last year, we are celebrating out 25th year as a teacher cerifdth and science teachers to Mickelson
At our September Policy Board meeting, we will be discussing ideas to comExxonMobil Teachers Academy next
memorate this occasion. If you have any suggestions, please see the teagj%\L

mer
oo - ravel for Goodés Char
center representative in your building. Grants Help Fund Volunteer Vacations

. . *Hands-On Learning
The past year has been a busy one! The Policy Board revised the grant «NsTA Maitland P. Simmons Award Pay

awards process and all of the app kofnNevastichcOTRabhersto Altethd d e Vv e |
Grant and will be rolling out another grant this year.PTC went paperless tootonference

Now everything you need to know about PTC and its programs areonitswBd r k sen Center 6s Rober
site. It revamped and updated its web site as well as its professional librarygpecial Project Grants

Plans are underway to add another page or two in the very near future. Thepe ™"~ 77 TR

are many new professional book titles listed on our library page at http:// 2id_You Know? NIH Website Helps Stu-
www.peconicteachercenter.org. We revised our Constitution arcBg dents Understand Brain Through

; R Study of Addictions
and put some new operational policies in place. ————————————

) ) ) ) . ) Make Internet TV
We will continue a very active Rtl profeSSIOnaI Iearnlng Communlty that B T L S T
brought together teachers and administrators from all of our districts to disnational Board Certification Support
cuss and address issues related to the IDEA legislation regarding Responseot Begins at Peconic Teacher Center
Intervention. We also rolled out a comprehensive Mentoring Program this *x#skkskaksskkskarsokkdoksdkksdkkdordkkkr
summer and hope to make it a viable part of our ongoing program. Compgdarry's Girls: Harry Potter and the Dis-
nents include the new teacher support group, a Mentor teacher learning caaurse of Gender , Part 3
munity and support for teachers going for National Board Certification, g™ e
have also planned a monthly support group for new administrators led by a
highly successful former principal. Best wishes for a successful school year.
We are here to support you!

National Research Council Calls for Bolstering Preschool Math
AMat hematics Learning in Early Childhood: P a

Early-childhood education, whether provided through federal preschool programs or other means, needs to be revamped ¢o place n
emphasis on mathematics instruction and prepare adults to cover that material more effectively, a report concludes.

Released July 2 by the congressionally chartered National Research Council, the report reiterates a point commonlyvmade by ad
cates for early education: Math is often neglected in prekindergarten settings, in contrast to the heavy focus plaaed on lite

That neglect stems in part from preschool i nstr ucheauhossé | ac
say. The lack of attention comes despite research that shows many young students arriving in preschool with an alilityeasd a

to tackle math lessons, according to the report.

The consequences of not providing an early math foundation to disadvantaged children, given their more limited oppotéamities

the subject outside of school, can be especially great, the authors found. They contend, thoughathalitirigiath instruon can

hel p overcome fAsystematic inequities in educational out

The report focuses primarily ofi 20 6-yearolds. Enacting its recommendations, one member of the report panel said, wairkl req
involving many players, including officials from the federal Head Start program, professional associations, and statgplioensi
grams.

Excerpted from: Education Week
Volume 28, No. 36, July 15, 2009
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Send elementary math and science teachers to Mickelson ExxonMobil Teachers Academy next summer

Eligibility: Teachers in grades3®

Deadline: October 31, 2009.

Funds: Free attendance at 2010 Mickel son ExxonMobil Teacher
Contact: National Science Teachers Association, 1840 Wilson Blvd., Arlington, VA 22201; (703)1D48 fax (703) 243177.

Phil and Amy Michelson joined with ExxonMobil to deb &Heo
Mi ckel son ExxonMobil Teachersé Academy is run in conjun

Solutions, and is a ongeek professional development course that will give classroom teachers the tools they need toiestite t}r]a

dents about math and science. The idea behind establishing this academy was to ensure that young people will grovithe to
next new breakthroughs in medicine, energy, or the growing number of fields that require a solid foundation in matlcand scie

The academy takes place in summer, usually in late July. Applications are being accepted for the 2010 academy, whigtl atill
the Liberty Center in Jersey City, N.J. The 100 applicants who are selected will attend the Academy free of charge.

The academy aims to improve student learning by:
e deepening teachersd understanding of mathematics anmad
motion;

using links between math and science to support learning;

developing understanding of how children learn and applying that to classroom instruction;

i mproving teachersd knowledge and use of ingtructiona
B
’

networking with colleagues involved in elementary school math and science education.
-+ 2
The application form must be completed online. The deadline to apply is October 31, 2009, and th A = Tr
lected participants will be notified by mMarch 2010.
For more information, visit hhtp://sendmyteacher.com/index.html. @

Excerpted from: Grants for K-12 Hotline
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strengthening teachersdé expertise in facilitating student

Travel for Goodds Change Ambassadors G

2\ Travelocity believes in the transformational potential of travel, and to that end the travel company offers Travel fa

\ Goodbés Change Ambassadors grants. These grants of
record of volunteerism as well as financial need. Travelocity has several volunteerism partners for Change Ambassatavitiio
for projects in different regions all over the world. These include the Earthwatch Institute, GlobeAware, Take Pridea Broes
Cultural Solutions, and the American Hiking Society. There will be two grantees chosen per quarter.

For more information, visit http//leisure.travelocity.com/Promotions/0,, TRAVELOCITY%7¢3702%7cVACATIONS_MAIN,00.HTML.

Did You Know?
NIH Website Helps Students Understand Brain Through Study of Addictions

Science teachersofgraded®? can access free information from th ti
tional Institute on Drug Abus€urriculum Supplements for High SchoAttivities and information on the website help
students learn about the fundamentals of neurobiology and how drugs change the brain. Topics covered include: the

functions of specific brain areas; the anatomy of the neuron; neurotransmission; the effect of drugs on neurons; gaiimtid, et

environmental influences on drug addiction; and addiction as a chronic disease. The website features interactive $essemts, for
and a teacherds guide is downloadable in PDF for mantads T
alignments are available for each teacher 06sd ondpertregyestanithel
United States. There is also a downloadable CD at the website.

For more information, visit http://science.education.nih.gov/customers.nsf/HSBrain?OpenForm.
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Hands-On Learning

Anni eds Growing Organic Grant offers
Eligibility: Schools and nonprofits with 501(c)(3).
Deadline: Ongoing.
Funds: Varies.
Contactt Anni eds I nc., 564 Gateway-1089.i ve, Napa, CA 94558; (8
Anni ebébs Homegrown offers funding support through its Gr

tional programs that bring children in direct contact with gardening. The grant can go toward purchasing gardeningetits an
ment, seeds, and other gardening supplies.

Although the company would like to fund all the requests it gets, there are only a limited number of grants availalvlerpfitg
and schools are eligible to receive a gardening grant.
e individuals;

athletic teams or events; or

health fairs.

Applicants must fill out the online grant applications. Only the applicants who are selected to receive grants wikkthe Tlogif
online form requests information about your organization, as well as a brief description of how you plan to
use the funds, how many people will be affected, and what age group will be involved.

In addition, you will be asked to explain how
deadline to apply.

For more information, visit http://www.annies.com/grants_for_gardens.

Excerpted from: Grants for K-12 Hotline
Volume 21, No. 12, June 25, 2009
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NSTA Maitland P. Simmons Award Pay for New Science Teachers to Attend Conference

Eligibility: Teachers in the first five years of full time teaching are members of NSTA.

Deadline: November 30, 2009.

Funds: $1,000 in expenses paid to attend NSTA National Conference on Science Education.

Contact: Maitland P. Simmons Memorial Award for New Teachers, NSTA, 1840 Wilson Blvd., Arlington, VA 22000,
awards@nsta.org.

Another National Science Teachers Association (NSTA) award provides funds for new science Education. The Maitland P.
Memorial Award for New Teachers will provide up to 25 grants of up to $1,000 for Agfvtachers of science to attend the eon
ence.

Award recipients will receive mentoring and will be tracked and provided with opportunities for useful involvement wiiT the N
and its activities. Eligible recipients arelR fulltime teachers of science who are in their firs five years of teachingamtbers of
the NSTA. To the extent possible, eligible applicants should also have been student members of the NSTA as presantice t¢
Preference will go to NSTA Student Chapters that were in existence for at least two years.

In addition to completing the downloadable application form from the website, applicants must su
e a 500750 word essay describing the learning plan for attendance at the conference;

e aresume;

e the most recent undergraduate and graduate transcripts; and

e aletter of support from a mentor or supervisor.

Grant winners must agree to submit a report on the experience of attending the conference within six weeks afterthe event
downloadable application has requirement details as well as a checklist for applicants.

The deadline for applications is November 30, 2009.

For more information, visit http://www.nsta.org/about/awards.aspx#simmons.

Simmon
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Dirksen Centerdos Robert H. Mi c hel S&eci

Eligibility: Teachers of social studies, history, political science, and other subjects which relate to Congress.
Deadline: Ongoing.

Funds: $2,500$5,000.

Contact: The Dicksen Congressional Center, 2815 Broadway, Pekin, IL 61554; (30911237 fax (309) 34-6432; in-
for@dirksencenter.org.

The Dirksen Congressional Center is sponsoring the Robert H. Michel Special Project Grants which support work to eahance the
derstanding of the U.S. Congress. The funding for these special projects grants is awarded in an ongoing basis, amralsards g

range from $2,500 to $5,000.

These awards go to two primary audiences: scholars who conduct research on Congress, and teachers of social stupdisi; history

cal science, and other subjects related to Congress. The purpose of the grants is to advance public understandigl ¢égisafed
ture through research and teaching.

Projects must have the U.S. Congress as their focus. Projects which may be eligible to receive funds include effbets lry teac
develop innovative methods of teaching about Congress.

Funds may not be used for direct expenses or overhead. In addition, the special project funds do not support:
development of teaching materials fosiagleclassroom or school;

field trips;

servicelearning projects;

travel costs to conferences;

costs of professional development workshops; or

basic research projects.

To apply for funds, email a proposal to Frank Mackaman at fmackaman@dirksencenter.ol
The proposal should include:

e a brief description of the significant need your project will meet;
a more detailed explanation of the project;

the timeline;

a clear statement of the deliverables;

a budget, with any matching funds listed; T

how the centerds support wild.l be recogni zed; and
a statement of your qualifications to conduct the work.

The centerds staff meet monthly to review proposal sgiondnd

necessary.
For more information, visit http://www.dirksencenter.org/print_grants_specialprojects.htm.

Excerpted from: Grants for K-12 Hotline

Peconic Teacher Center supports | ocal d

I n response to the RtI mandate, several school di stwakect|s

ness / Alphabetic Principle program. In the fall and again in the spring, PTC will bring David Marsh, a certified Wilson and

st

oI

AFundationso trainer to specific districts to troulaveshoot
wi || do a model | esson and answer teachersd quest i wvetesch-riegar
ers and give feedback to them regarding their lesson. To date, Springs, Southampton and Hampton Bays will be padmtigipating;

ever several other districts are expected to be involved.

Page 5= Centerline= Peconic Teacher Center
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NSTA Shell Science Teaching Award Recognizes Excellent K-12 Science Instruction

Eligibility: Current k12 teachers of science in public or private schools in the United States, its territories, Canada, or Depa
Defense schools.

Deadline: October 15, 2009.

Funds: $10,000.

Contact: Shell Science Teaching Award, NSTA, 1840 Wilson Blvd., Arlington, VA 222000; awards@nsta.org.

The National Science Teachers Association (NSTA) recognizes excellehskience teaching with its Shell Science Teaching
Award. One outstanding science teacher in a public or private school will be recognized with a $10,000 award, ants ¥lfinal
receive certificates of distinction. Two finalists and the winner will travel to the NSTA National Conference on ScieaderEdu
with all expenses paid.

Eligible nominees are classroom teachers whose responsibilities include teaching science and who have been teacisbejdbt
years (not including the present year). Teachers must be employed at a public or private school in the United Stetesests te
Canada, or a Department of Defense school.

To enter, applicants must submit:

A nomination form, completed and signed by nominee and nominator;

A resume detailing the nominees teaching experience, education, awards, etc.;

The nomi-weektéashing sthedule;

Aonepage description of the nomineedbds sc
No more than five pages describing the instructional method used;

Letters of support; and

The signed NSTA Shell judging award checklist (available at the website).

ng

The nomination form and checklist are available at the website. Electronic submission is preferred. Submissions®@hdiiéd fo
guidelines carefully, paying close attention to the required format to avoid being eliminated over something as mimgpthas usin
wrong font.

Once the judges select 10 finalists, these nominees will be required to submit a DVD of them giving a science lessan, refleg
clearly their teaching philosophy. Three finalists will then be selected and site visits will take place.

The deadline for entries is October 15, 2009.
For more information, visit http://www.nsta.org/pdfs/awards/Shell.pdf.

Excerpted from: Grants for K-12 Hotline
Volume 21, No. 11, June 10, 2009
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Peconic Teacher Center is looking for course facilitators in the following areas:

*Evidence-Based Practices for Speech/Language Pathologists

*ABA

*New Developments in Biology

*Sustainability and Social Justice

*Current Practices in Health and
Physical Education

Page 6= Centerline= Peconic Teacher Center
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Make Internet TV
http://makeinternettv.org

Sites like YouTube, TeacherTube, and SchoolTube are making it easier to broadcast and share videos online, but first you

know how to make one. The site Make Internet TVisaWebs ed project that aims to t &aa
online videoé.cBapté@hewon the site tell you, fr omdpromotet
your video. Youbdre also encouraged to move around a rhavtoe
shoot and edit video but have questions about posting your video, you can jump ahead and focus on that chapter. Makg Int
funded by the James L. Knight Foundation, provides a creat’senmo ns | i censi ng agreement , r-

mation, just as long as you give the site credit for the use.

EdITLib Gateway to 21st Century Skills PD In Focus
Wwwe.editlib.org Www.thegateway.org http://pdinfocus.ascd.org
Created by: The Association for the Ad- Created by: Gateway to Educational Created by: Association for Supervision
vancement of Computing in Education  Materials and Curriculum Development (ASCD)
For: Administrators For: Teachers For: Educators
Features: The Association for the Ad- Features: The sitebs r e slkeatures: @hss prafessional develop-

vancement of Computing in Education hasearchable by keyword phrases or usersment site uses streaming video to show.
pulled together a site that providesadminc an br owse t he si t bdovieachiagtskills cargbe integfateéd s
istrators with a wide range of ¢dch mate- sections are broken down by grade lev- into the classroom. The site, established
rials and resources. EdITLib is a databaseels, subjects, or activity types. There are by the Association for Supervision and
of peerreviewed articles, reports, and conmore than 50,000 educational resources Curriculum Development (ASCD), con-
ference papers related to the field of educa-v ai | abl e wi t hi n t hes adibraryeofivisleosltivanisaccessed
tional technology and-karning. So far, of them provided by the National Aero- with a username and password. New
more than 20,000 papers and videos havenautics and Space Administration, the users can test out the program for free
been added t o t he sRullieBiosdcasting Seivieegetlse .Na- T owitlva sevesday trial, or school officials
a full l'i sting of ttbnal Scende Equndatibnsand nyore u 6clarl set npepaid acaunts for continual
paid membership in AACE. Many of the than 700 other content providers. The use. The video topics include training or
resources, however, including some of thesite, sponsored by the National Educa- Englishlanguage learning, literacy
siteds videos and PiomwAssodration, alsoseatures a digitivefistragegies ddifferentiated teaching, and
free of charge, although some may requir@atabase of academic standards from motivating learners.
registration. each state, allowing teachers to select

resources that align with their content  Compiled by Tim Ebner

needs.

-
E] 7[ PTC has gone paperless

Looking for the Centerline Newsletter, a copy of the
PTC Catalogue with a listing of activities and programs,
grant applications?

Go to http://www.peconicteachercenter.org
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Harry's Girls: Harry Potter and the Discourse of Gender, Part 3

Harm and Hope
I have concentrated on the male/female binary of humanism and the ways in which the last four =
Potter novels include the cultural discourses and story lines that construct, support, and sustain |
nary. | will continue to use them for my examples, as | turn now to some reflections on harm and
hope made possible by poststructural theory.

The Harry Potter novels need critiquing. | am not arguing that Rowling intends young people any riarim,
I don't believe she does. | think she intends to entertain and charm them. But part of her charm is her facility withdachheag

familiarity with the story lines of humanism as they have appeared in European history. These have helped to make thieHarry P

novels wildly successful, because they help us to see ourselves in the novels and they help us to imagine ourselveaay'part
world.

(o]

mmptnyn BA

Our Lady of the Hamptons A The Ross School A Sag HarborSctwe$DAASSagapmpaok GSBDAAS}S@Irﬁe\rgsIMIF&@dAUBSEIAaSMk&hamREg

But Harry's magical world is not so very different from our own. We understand as obvious and as common sense whatadsalry sees

obvious and as common sense. The same binaries apply. The same gaps and silences exist in Harry's world. For exaytgple,
world as in our own, homosexuality is made invisible. Gendenligabout the male/female binary. | wonder what it is like to be &
gay child (it is generally accepted that at least 10% of children are gay) andseebte's self in a text that everyone adores and
celebrates. If the creation of the self is a discursive process, then how does one create one's self as gay in thpaditbencésof
courses and story lines? One has, perhaps, only negative story lines with which to work. Is it any wonder that gathteerngses
as likely to commit suicide?

The male/female binary is a cultural fictiddutler, 1999 that Harry Potter helps to create and support. Cultural phenomenon gi
the images, the story lines, and the language to use in constructing ourselves as people who belong on one side afitiegan
the other. And it is important to remember that the first part of this binary is marked as normal, as worthy, as mo$hesezond
part of the binary is less so, on all counts. This binary helps to justify unequal power relations and our hierarchmalesocia

But there is good news. Poststructural theory offers hope. Girls and women and other subordinates can refuse to taijeaip th

positions and the discourses that mark them as inferior. It is also possible to produce new story lines and new IaegaaghqmaI
re

gaps and silences exist. It is possible to expose what is seen as obvious and what is accepted as common sensdtisedttuier t
traditional ways of seeing and being and create new ones. The Harry Potter fandom is working at just that.

The Harry Potter fandom, a large international community of readers, viewers, and writers united by their interestriy Flodtétar
novels and films, works through websites, fan fiction, podcasts, fan art, and song Vidlepsdia, 200§ to celebrate Harry's world
and to produce new discourses that fill in some of the gaps and speak to some of the silences that exist there. Eght fictmnaf
special interest to literacy teachers. Written by teenage and adult fans and distributed online, fan fiction has a tshige feade

ates new story lines and new subject positions for Rowling's characters. For example, one subset of Harry Pottenfetefistion
called Ashipperso (short for fArelationshipperso) wnehave

created relationships between Harry and Hermione, but others have paired Harry and Draco Malfoy, erasing the love/aede
writing homosexual love into Harry's world. They answer a silence there and write a possibility into existence.

Writing fan fiction is an enjoyable literate activity that takes place outside of school. It is the kind of passionaés] verityag that |
would like to see occur in secondary schools. It often refuses traditional ways of thinking and seeing and createsWetingnes.
this kind of fan fiction is hard, intellectual work. It requires the ability to read and write critically, against theagiamthink be-
yond what we already know, abilities we would like to foster in all teens. Without making the mistake of appropriatatgfeorfi
popular culture for school curricula (sé&ermann, Moon, & Hagood, 1999iteracy teachers could open their classroom doors

these kinds of creative intellectual endeavors. In doing so, they might help young people come to an understandirygesfditerdc

of power for acting upon the world.

The hope that poststructural theory offers is that the story of who we take ourselves to be is never concluded. Wecangivway

ve us
der

esS

inary

J

S

and becoming, even as we read Harry Potter. With the help of feminist poststructural theory, we can understand thef\Rorkings o

ing's language, discourses, and story lines and find wayscteate them to change the social world for the better.

Teaching Strategies

A variety of instructional strategies can support students in using poststructural theory to examine popular culturglattteprov
with structures for working through their ideas about language, discourse, and gendered subjectivities. On the undbest@hdin
knowl edge is partial and tHKuadashird 2OORiteabhérs andistudents carespeald read,fandlwr
themselves and a better world into existence. | have found it useful to think of instructional strategies in terms deteacsiza-
tions, activities students can do individually, and activities students can do in gtdup&(Od, 2000

that follow.

(continued on p. 9)

lgy
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http://www.reading.org/Library/Retrieve.cfm?D=10.1598/JAAL.52.4.1&F=JAAL-52-4-Cherland_lastpage.html#bib3
http://www.reading.org/Library/Retrieve.cfm?D=10.1598/JAAL.52.4.1&F=JAAL-52-4-Cherland_lastpage.html#bib18
http://www.reading.org/Library/Retrieve.cfm?D=10.1598/JAAL.52.4.1&F=JAAL-52-4-Cherland_lastpage.html#bib2
http://www.reading.org/Library/Retrieve.cfm?D=10.1598/JAAL.52.4.1&F=JAAL-52-4-Cherland_lastpage.html#bib9
http://www.reading.org/Library/Retrieve.cfm?D=10.1598/JAAL.52.4.1&F=JAAL-52-4-Cherland_lastpage.html#bib4
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Harry's Girls: Harry Potter and the Discourse of Gender (continued) Mpot[er

-

LA

Teacher Demonstrations o
Teachers might begin by speaking to and with the entire class, presenting some of the concepts of humat
poststructural theory that contrast in meaning and encouraging students to find examples in a text from pg.
culture, one they have helped to select. Students can then write to the teacher about a popular text of the
using a dialogue journal to apply the new ideas and also to question them. Teachers can then respond to
student has written, taking the eap-one opportunity to demonstrate and teach new ways of thinking about
guage and gender. This will be tirmensuming for the teacher but invaluable to the activities

Individual Activities
Response logs allow students to record their thinking about what they read and view and possible applications of poststructufal the-
ory. To offer students safety and privacy as they learn, teachers may wish to check and give credit for the responsfrdigs but
from reading them. Students could later choose ideas from their response logs to use as writing topics or use thetgatgesup
group discussions.

Contrapuntal readings have been suggested $ingh and Greenlaw (1998hey involve juxtaposing two texisone Eurocentric
and the other postcolonéalbut about the same group of people living at the same historical moment. As students read, they ¢ompa
the representations of the people in the two texts, noting the language, images, and discourses that create them as different

Chaining is a method suggested Bymara (1998)which requires students to create interpretive links between three ideas related to a
chosen novel. Students first do unprompted timed writing about the novel and then (with help from their teacher) justiegbse th
and their own writing with another work of literature related by theme. Students create interpretive links betweentéxst(tree
novel, their own writing, and the related text) by selecting one line from each, recording the three lines on a cldgrapkecaind
then creating interpretive bridges between the three. This could involve more written language or visual images. Altreragh Sum
does not suggest that chaining is a way to teach poststructural theory and its uses, chaining does offer studentsstps®éuniti
discourses at work in creating identities.

Group Activities

Literature study groups of the kind described byeterson and Eeds (19%&em to offer more fine opportunities for learning and
applying poststructural theory in the study of literature. Literature study groups begin with student responses, bahtoegxgm-
ine the language of literary texts. Students work in mixed, usually teasbigned groups to analyze a novel or anotherheythave
all read. They work together to examine the author's language and construction of the text and to comment upon théneyeanings t
find there. The teacher may listen and take notes while the group works and perhaps coach students when it seemgppseful and a
priate. AlthoughPeterson and Eeds (199§l not suggest discourse analysis as a project for literature study groups, there would be
nothing inconsistent with their views in encouraging groups to examine the discourses and story lines at work in thefamguage
author's text.

Critical writing workshops are new to me. | have long been familiar with writing workshops grounded in humanist, progressive the-
ory that emphasize student creativity, personal expression, and the ownership of texts. But lately | have been reaiticghbou
writing workshops that retain the personal focus but also highlight the sociological implications of the personal isntesaised
(Lewison & Heffernan, 20081 also see their potential for encouraging students to think in poststructural ways as they write.
Critical writing workshops often begin with reading and discussing literature with social and political themes and théndemnits
to use fiction writing to construct and analyze social justice issues. Students, working as a writing collective, canaalldgva-
riety of cultural discourses and story lines as they create their characters, giving or taking away social power thaogghdbke
they use and disrupting the discourses and binaries that create injustices.

Conclusion
I have oversimplified poststructural theory for the purposes of this brief paper. Teachers who would like to look moegttieeply
theory and these concepts could first réaeedon (1997)Davies (2000)andSt. Pierre (2000for overviews, definitions, and appli-
cations of feminist poststructural theory in education. All three of these authors reference a variety of theoristafbo thisdeto
read the foundational writings of poststructuralism.

These writings help us to consider an important question: What does it mean to be human today? The human subjectRevictional
erful fictions constitute what we take to be réahyies, 2000 But there is hope and power in the idea that teens can read and write
fiction (and study popular culture) in ways that enhance their ability to understand their own humanity and the disabenesste th
them as gendered human beings. Their teachers can use poststructural theory to offer them ways to reread, rewrite thied recrea
world for greater justice.

(continued on p.10)
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Harry's Girls: Harry Potter and the Discourse of Gender (continued)
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NYSED Rolls Out a Statewide Technology Plan

In late August, the New York State Education Department rolled out a statewide technology plan
beginning with a Mission and Vision Statement and six goals

developed by the Board of Regents. The entire document can be accessed at
http://www.emsc.nysed.gov/edtech . During the month of October, there will be community fo-
rums on the Educational Technology Plan. The Long Island forum will be held on October 7,
2009 from 4-6 PM at Western Suffolk BOCES, 31 Lee Avenue, Wheatley Heights, NY 11798.
Here is the registration link:
https://www.mylearningplan.com/WebReg/ActivityProfile.asp?D=13208&1=603838&H=1. The
Mission and Vision Statement are below.

Mission

The education technology mission of the Board of Regents is to develop policies, recommend practices,
advocate for resources, and create incentives for action that turn our vision into a commonplace reality.
Our mission, through the University of the State of New York (USNY)*, is to provide drnieseally

and seamless technoloegnhanced learning environment that serves the increasing needs of our citi-
zens.

Vision of Technology for Teaching and Learning

The Regents have an urgent need to raise the knowledge, skill and opportunity of all the people of the
State of New York. New technologies have created powerful new learning tools which will transform

the learning environment for students of all ages. Learning technologies will be seamlessly integrated
into teaching and learning to increase student achievement. and communicate results to learners, teach-
ers, leaders, and citizens. Through USNY, New York citizens will benefit from technology that brings
information and knowledge to improve their lives. (continued on p.12)
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NYSED Rolls Out a Statewide Technology Plan (continued)

Learning technologies will be seamlessly integrated into teaching and learning to increase student
achievement. USNY will use technology to measure performance and communicate results to learners,
teachers, leaders, and citizens. Through USNY, New York citizens will benefit from technology that
brings information and knowledge to improve their lives.

USNY will provide learning technologies that change how students learn, what they learn, and why they
learn. Students will access information to broaden and deepen knowledge about subjects in ways un-
imagined by prior generations.

All students will access learning materials in electronic form, including video, text, and other digital con-
tent related to the school curriculum. Students will create work, define and solve problems, and research
and evaluate information using technology. Students will manage the flow of information and use tech-
nology to work with others from diverse back-
grounds and locations. Our students will develop
innovative approaches to communicate and collabo-
rate.

Multiple environments will exist for teaching and
learning, unbound by place, time, income, language
or disability. The classroom, gymnasium, laboratory,
library, theater, and museum will be a workspace for
teachers and learners but will not always be a physi-
cal space. Students will access learning resources
anywhere, anytime through the use of technology.

Technology is first a new path for teaching and learn-

ing, but it is also a body of practices, skill, and

knowledge to be learned. All New York State learn-

ers will develop technological literacy to enter col-

lege, become productive members of the workforce,

and succeed as citizens. Students, teachers, and lead-
ers will have clear standards for what students should know and be able to do with technology, and these
standards will be visible to the public to drive the standards even higher.

*The University of the State of New York (USNY) is the most complete, interconnected
system of educational services in the United States. USNY includes 7,000 public and
private elementary and secondary schools; 248 colleges and universities; 25 priwiit
schools; nearly 7,000 libraries; 750 museums; the State Archives, Library and Mu-
seum; vocational rehabilitation services for adults with disabilities; State schools for the
blind and for the deaf; 25 public broadcasting facilities; and more than half a million
licensed professionals
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National Board Certification Support Group Begins at Peconic Teacher Center
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The National Board for Professional Teaching Standards (NBPTS) improves teaching and
learning. Like boardertified doctors and accountants, teachers who achieve National Boar
fication have met rigorous standards through intensive study, expert evaluati@ssssgment
and peer review. NBPTS offers 25 certificates that cover a variety of subject areas and stu

stud
d Ce

dent

velopmental levels. For more information see National Board for Professional Teaching Stande

www.nbpts.org Peconic Teacher Center believes in offering sustained support for teacher
go through the very rigorous certification process.

Beginning in Fall 2009, Peconic Teacher Center will sponsor a NBPTS Support Group for
Teachers. Kim Milton, a National Board Certified Teacher (Southampton) will facilitate car
dates through portfolio development and assessment center preparation. Group member
ticipate and support each other in monthly sessions. Sessions will focus on the certificatic
ess, personal reflection, videotaping, effective writing techniques and peer review.
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Peconic Teacher Center

141 Narrow Lane A Southampton, NY 11968
(631) 591-4627 or (632) 591-4629; Fax: (631) 283-1905

Larrilee Jemiola..........cccovvvvvviineiinncriee, Interim
Vicki Williams........ccoovoveveneinec e Administrative Assistant

i 7 ’
Policy Board Members: 2
Amagansett School - Moira Muthig Ross School - Sally Booth
Business | ndustHayldWlsonn k er | ey 6 Rops School - Junellen Tiska
Community - John Turnbull Sag Harbor (Pierson) - Diane Gaites
East Hampton High School - Gail Ruber Shelter Island School - Donna Guiffre
East Hampton Middle Schooli Rita Greene Southampton UFSD - Nick Dyno
John Marshall Elementary School - Linda Cameron Springs School - Alexandra McCourt
Hampton Bays Elementary School - Mary Beth Motz Stella Maris Regional School - Joanne Brady
Hampton Bays Middle School - Kathy Dayton Stella Maris Regional School - Heidi Wilson
Hampton Bays High School - Jill Bross Tuckahoe School - Justine Charos
Hampton Bays High School - Marilyn Wilson University - Margaret Colligan

Montauk School - Laura Schilling
Our Lady of the Hamptons - Linda Robins
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